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ABSTRACT
The purpose of this study is to investigate the current degree of Korean secondary teachers. Also
it attempted to know any underlying factors to affect their belief on teaching according to their
external status including gender, teaching experience, and the period of getting in-service
training courses toward teaching English as Foreign language. In order to accomplish the
purpose of this study, 140 secondary school teachers responded to the revised ETSES(English
Teachers' Self Efficacy Scale) questionnaire which consists of expected four categories (student
engagement in learning, employment of instructional strategies, classroom management, and
collective efficacy). SPSS 18.0 and Rasch measurement was used to analyze the data. On the
result of the questionnaire, it was assumed that in-service teachers’ efficacy beliefs were
relatively high and there were slight differences according to the teachers’ demographic
variables, especially in gender, working periods and attending group projects. However, The
analysis of item responses through Winstep program displayed that the revised ETSES
questionnaire needed to be taken into account to reconstruct for the better result.
Keywords: Teachers' self efficacy, efficacy scale, secondary school, Rasch model, Winstep
I. Introduction
As a non-native English teacher in Korea, there are two ongoing goals to fulfill. One is to seek the way
to teach English in an effective and interesting way. The other goal is to keep improving our own level
of English. Furthermore, teachers have to keep up with the new national curriculums and policies for
English education such as differentiated class teaching, team-teaching with native teachers, newlyrevised textbooks, parents' high expectations about English education not to mention teachers' own
linguistic concerns.
One of the teacher beliefs that impact teachers’ pedagogical practices as well as student achievements is
teacher efficacy. Teachers' sense of efficacy, also referred as "teacher efficacy," is defined as "the
teacher's belief in his or her capability to organize and execute courses of action required to successfully
accomplish a sepcific teaching task in a particular context"(Tchannen-Moran &Woolfolk Hoy, 2011,
p.223).
A significant amount of researches have been conducted on teacher efficacy and relationship with other
variables of English teachers in the Korean contexts (Kim, & Oh 2011, Park, Choi & Lee 2009, Lee
2009). However, not so much attention has been paid to in-service secondary school teachers’ feelings
of being capable for teaching English in the classroom, let alone in-service English teachers’ efficacy
beliefs.
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The present study aims to investigate the level of in-service secondary school teachers’ efficacy beliefs
toward teaching English as a Foreign Language. The study also examines secondary teachers’ perceived
underlying factors and their relationship toward English teaching. The following is research questions.
1. What are the current levels of the self-efficacy for teaching English among selected Korean
secondary teachers?
2. What is the relationship between the demographic variables and the teachers' sense of efficacy in
teaching English?
II. Literature Review
2.1 Self Efficacy Beliefs
Bandura(1986), in his book about self-efficacy, defined self efficacy as ‘people’s judgments of their
capabilities to organize and execute courses of action required to attain designated types of
performances”(recited from Henson 2001).
Comerchero(2008) compared the relationship between gender, tenure status, teacher efficacy,
perfectionism and teacher burnout in teachers' emotional exhaustion, depersonalization, and personal
accomplishment. According to her 285 subjects, correlational analyses revealed teacher efficacy,
adaptive perfectionism and maladaptive perfectionism produced the most significant changes in variance
with gender and tenure showing less influence.
2.2 Teacher Self-efficacy
Consistent with the general formulation of self-efficacy, Tschannen-Moran and Woolfolk Hoy (2001)
defined teacher efficacy as a teacher's "judgment of his or her capabilities to bring about desired
outcomes of student engagement and learning, even among those students who may be difficult or
unmotivated."
With in-service elementary teachers, Lee(2009) conducted two mixed methods to figure out their
efficacy level and corelation between their efficacy and expected English proficiency. Her experiment
showed that efficacy for oral English language use was an additional dimension of teacher efficacy
indicating teachers' current level of English proficiency and EIL(English as an International Language)
attitude toward the English language were the significant predictors for teachers' English teachingspecific efficacy beliefs or confidence.
III. Method
3.1 Participants
For this study, 122 secondary(middle and high) school teachers who are teaching in Jeollabukdo, and 18
secondary teachers from other regions(6 from Gyoenggido middle school, 12 from Gyeongnam high
school) responded to the survey. The participants of the study were all non-native English teachers.
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[TABLE 1] Demographics of Participants
Demographics
Gender

Age

school
Working
Area

Categories

N

%

Male
Female
20s
30s
40s
50s

47
93
9
43
53
35

33.6
66.4
6.4
30.7
37.9
25.0

middle

68

48.6

high

72

51.4

rural area
urban area

39
101

27.9
72.1

total (N/%)
140 (100%)

140 (100%)

140 (100%)
140 (100%)

3.2 Materials and Procedures
3.2.1 English Teachers’ Self Efficacy Scale (ETSES)
The ETSES was developed based on the TSES and modified to reflect in-service teachers’ efficacy
beliefs in teaching English as a foreign language in the Korean secondary school classrooms.
3.2.2 Procedures
In this study, a questionnaire with 20 questions was done. The questionnaire required teachers to
respond to questions using a Likert-type scale from ‘1 strongly disagree’ to 6 ‘strongly agree'.
3.2.3 Research Methodology
The result of the questionnaire was analyzed by SPSS 18.0. a descriptive analysis, an Anova and factor
analyses were used to find out the response of the questionnaire. Finally, a Rasch model, Winstep was
done to know the reliability of item responses. The results indicated that the revised ETSES
questionnaires needed to be reconstructed, especially on inverted items and scale.
IV.Results and Discussions
4.1 Descriptive statistics
The data set gathered through the ETSES were submitted to the descriptive statistics in order to discover
the response patterns in the relationships among the 20 statements or variables.
The mean score is mostly more than 4 which indicates 'slightly agree', 'agree' and 'strongly agree' on the
survey scale. Only two items' score is less than 4 (item 13. I can assist parents to help their children
learn English and 20. I feel difficult to teach English through English). The highest score of all items is
shown as 4.80 in item 1 (I can control disruptive behavior in my class).
4.2. Teachers' Efficacy Beliefs for Teaching English
4.2.1. Anova analysis
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The level of teachers' efficacy is slightly correlated to gender and age. Especially, in gender, male
teachers have s higher score than female teachers which is significant (p=.001<0.05) in classroom
management category. It is remarkable that the third group which attended group-work for Education
offices more than 5 times has a higher score than that of other groups in every factor. One of them, the
scores of the instructional strategies are statistically significant. (p=0.007<0.05).
4.2.2 Factor analysis
The first factor seems to combine two efficacy categories; ‘efficacy for student engagement’, and
‘efficacy for instructional strategies’, and the second factor is ‘efficacy for classroom management’. The
next factor is for collective efficacy. However, there were several items that were not loaded properly on
any of the expected factors. Therefore, it was necessary to be checked the possible reasons by the third
measurement, the initial Rasch model; Winstep analysis.
4.2.3 Rasch measurement
The Rasch reliability indices computed. the Rasch analogue to Cronbach's alpha is called person
separation reliability(Wright & Masters, 1982, recited from Hong, Sehee, Kim, B. S. K., & Wolfe, M.
M. 2005), which refers to the ability to differentiate persons on the measured variable and the
replicability of person placement across other items measuring the same construct.
4.2.4.1 Summery Statistics
The result of Winstep output, summary of statistics of 140 measured persons and 20 items on the table
21. The infit and outfit scores are within the good fit statistics by 1.07 and 1.05 for persons, and 0.99 and
1.05 for items.
[TABLE 2] Fit Statistics

4.2.4.2 Item statistics
Looking at the table 22, item statistics display item misfit order. Among 20 items, items 18, 3, 10, 16
were found to be misfits, based on the criteria that 2.infit Mnsq values in 0.6 and 1.4 and inft ZSTD
values between -2.0 and +2.0 are acceptable.
Item map in the table 23 indicates that participants regarded items 1 and 14 as very positive ones, on the
other hand, item 4 was regarded as the most unwilling to answer easily. The intemperateness of the four
items(18, 3, 10, 16) are also shown in this Item map.
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[FIGURE 1] Item map

V. Conclusion
The present study, by adapting the notion of teachers' sense of efficacy (Tschnannen-Moran & Woolfolk
Hoy, 2001) as the theoretical framework, has explored Korean elementary school teachers' efficacy
belief in teaching English.
Research Question 1. What are the current levels of the self-efficacy for teaching English among
selected Korean secondary teachers?
The 20-item English Teachers Self Efficacy Scale was developed by modifying the 12-item
Teachers'Sense of Efficacy Scale(TSES) of Tschannen-Moran and Woolfolk Hoy(2001), conferring
Lee's revised items(Lee, 2009) and Choi's ETES(Choi, 2008). The current study's analysis of 20 item
scale identified four factors of English Teachers Self Efficacy Scale: Instructional Strategies, Classroom
Management, Student Engagement, and Collective efficacy.
The survey participants rated their self-efficacy in teaching English at a relatively higher level in the
four dimensions. The teachers responded that they felt more confident in this order : classroom
management(M=4.44), collective efficacy(M=4.35), instructional Strategies(M=4.20) and student
Engagement(M=4.11). In relation to the teacher efficacy levels, it is important to note that English
teachers' self efficacy levels in the present study were found to be higher than those in the previous
studies adopting the TSES.
Research Question 2. What is the relationship between the demographic variables and the
teachers' sense of efficacy in teaching English?
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The result of analyzing the 20 items with demographic variables showed that there is slightly significant
difference among 12 categorized groups.
In the groups of gender, age, teaching years, cooperation of group work, there are a few significant
correlation showing P value less than 0.05. For example, the male teachers have a little higher mean
scores than the female teachers in classroom management(p=0.001<0.05). Another factor of student
engagement is statistically significant in age groups showing 50's teachers are slightly
higher(0.025<0.05). The third significant difference between groups according to their cooperation
levels was shown(0.007<0.05).
Finally, the new ETSES were the analyzed by the initial Rasch model, Winstep in order to find out the
validity of questionnaire items and scales. The summary of statistics seems to be reliable in general but
there are four misfitting items. The analysis using Winstep suggested more skillful design of ETSES
needs to be revised as well as in-depth interview for the better refined result of English teachers' efficacy
belief.
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